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Program Rationale

This curriculum work is based on the following basic tenets of English language learning:

· Although all students learn in different ways, they can each experience success in learning a second language

· Second-language learning is a long-term process during which learners develop proficiency at different rates

· Language processes develop interdependently

· Language learning is cultural learning

Proficiency Levels

The above listed tenets support the need for the following distinguishable levels of English language proficiency development within the program.  These levels should be used to guide instruction and are incorporated into the objectives set forth in the curriculum to follow.  English language proficiency development will be divided into three levels, each of which have distinct implications for progression through the grade level curriculum.

· Novice: Students at the Novice level are just beginning to understand the language and use it with limited capacity.  Overall functioning is characterized by the use of simple words, memorized phrases, and various forms of non-verbal communication to express ideas and demonstrate basic comprehension.  Learning objectives focus on recognition and pronunciation of the English alphabet, phonemic awareness, distinguishing between minimal pairs, speaking in simple words and phrases, identifying meaning of non-verbal cues, basic academic vocabulary, one- and two-step directions, academic language conventions, recognizing common environmental print, directionality, cardinal and ordinal numbers, locating and using resources, recognizing basic sentence styles, and basic writing conventions.

· Intermediate: Students at the Intermediate level are able to understand most oral language on familiar topics but continue to have difficulty comprehending and using academic vocabulary.  They are beginning to function in familiar everyday situations but still demonstrate errors in structure in both spoken and written language.  Overall functioning at this level is characterized by the use of vocabulary to participate in discussions on familiar topics while using forms of non-verbal communication to demonstrate comprehension. Learning objectives focus on demonstrating English phonemes, knowing the essential content of messages and greetings, comprehension of basic literary genres, participating in group discussions using tone of voice and gestures to enhance meaning, applying grammatical patterns in speech, incorporating idioms, self-correcting basic vocabulary and grammar, retelling and restating, making predictions, identifying basic text features, identifying elements of fiction, non-fiction and poetry, using reference materials, discerning cultural variations represented in texts, note-taking, writing paragraphs on familiar topics, editing writing, complex academic vocabulary, comprehending academic questions, following multi-step directions, negotiating meaning, paraphrasing, and writing multi-paragraph essays with complex sentence styles.

· Advanced: Students at the advanced level can handle most personal, social, and academic interactions and are approaching a level similar to native speakers, although they may still experience some difficulties with the nuances and tailoring of the language in both speech and writing.  Overall functioning at this level is characterized by expanded vocabulary used effectively in social and academic settings with few errors and a little to no reliance on forms of non-verbal communication. Learning objectives focus on comprehending academic questions, following multi-step directions on academic topics, demonstrating comprehension of various literary genres, initiating and participating in group discourse, preparing and delivering presentations, effectively using description and comparison, developing reading fluency, analyzing text and literature, understanding the elements of poetry, using reference materials, discerning and critiquing cultural variations represented in texts, writing about complex themes, reflecting, evaluating, analyzing and responding to texts and literature, examining cause-effect relationships, understanding academic language conventions across content areas, using appropriate ways of speaking based on purpose, audience, and subject matter, interpreting literary themes, examining the relationships between authors and their works, defining issues and using argument effectively, critically analyzing how literature relates to historical and current viewpoints, and applying conventions of grammar and language usage.

Program Goals, Objectives, and Strands

The English Language Learning program is structured around four main goals.  These goals correspond to the four areas of language learning: speaking, listening, reading, and writing.  They are as follows:

· Goal 1: Listening Competency -The learner will comprehend spoken English in a variety of personal, social, and academic contexts.

· Goal 2: Speaking Competency - The learner will communicate in appropriate spoken English in a variety of personal, social, and academic contexts.

· Goal 3: Reading Competency -The learner will comprehend written English in personal, social and academic contexts from print and non-print materials.

· Goal 4: Writing Competency -The learner will communicate in appropriate written English in a variety of personal, social, and academic contexts.

In turn, each of these goals is supported by grade- and age-appropriate learning objectives which are both observable and measurable.  (These can be found in the following grade level curriculum pages.)  The objectives of each goal are based on major structural elements that cross both grade level and content area.  These are as follows:

· Grammar and Usage-Progressive development of the capability to apply grammar and language conventions to communicate effectively

· Comprehension-Progressive development of the capability to understand speech and text that is read, heard, and viewed

· Personal Expression-Progressive development of the capability to express oneself orally and in writing

· Content Application-Progressive development of the capability to apply vocabulary and language skills to all academic disciplines

Service Delivery Options

Just as there are a wide variety of learners, learning needs, and learning styles, there exists a wide array of service delivery options for second language instruction.  An overview of these options, including their descriptions and current feasibilities, can be found in the Table of Service Delivery Options. 

Preferred Teaching Techniques

Outlined below are a variety of teaching techniques that are highly recommended for use in the instruction of students with English language learning needs.  Teachers should consider which are most appropriate to their student populations, current objectives, and teaching situations.  No one method should be used exclusively for all second language teaching, and this list on not all-inclusive.  In addition, common best practices (e.g., whole language, guided reading, cooperative learning, learning strategy teaching and multiple intelligences) which are regularly utilized in general classrooms can be modified for use in teaching English as a Foreign Language.  More information, sample lesson, and training options on these techniques and others are available through the Reading Coordinator.

· Grammar-Translation Method/Classical Method:

· The fundamental purpose: to be able to read literature in the target language

· Written language takes precedent over spoken language

· Emphasis is on vocabulary and grammar

· Students are taught to translate between the L1 and the L2

· Readings used incorporate aspects of the target language culture

· Instruction is deductive in nature; based on paradigms and vocabulary learning

· Limited student-to-student interaction

· Activities used include: translations of literary passages, reading comprehension questions, work with antonyms/synonyms and cognates, deductive application of grammar rules, fill-in-the-blank, memorization of vocabulary, cloze, and composition

· Assessment based on written comprehension

· Direct Method:

· The fundamental purpose: to convey meaning directly through the target language using demonstrations and visual aids rather than relying on translation

· Emphasis is on thinking and communicating in the target language

· Oral language is basic

· Pronunciation, reading, and writing are taught from the beginning of language instruction

· Realia and everyday situations are regularly present in the lessons

· The L1 is not used in the classroom

· Vocabulary is acquired naturally through verbal use of the target language and stressed over grammar, which is taught inductively

· Lessons include the opportunity for students to interact with one another in the target language

· Activities used include: reading aloud, oral question and answer, student self-correcting, conversation practice, fill-in-the-blank, dictation, verbal direction following, and paragraph writing

· Assessment through observation and written expression

· Total Physical Response (A Comprehension Approach):

· The fundamental purpose: to have students feel comfortable in the target language by first listening and demonstrating comprehension through physical movement with little pressure or stress

· Meaning is conveyed by action, which in turn activates memory through physical response

· Target language is presented in chunks rather than isolated words

· Understanding of language is developed before speaking is expected

· Students learn through both performing and observing actions

· Novelty of language and enjoyable active participation are used as motivation

· Spoken language is emphasized over written language

· Emphasis is on vocabulary and grammatical structure

· Students begin to speak when they feel comfortable doing so

· Activities include: modeling, skits, role play, commands to direct behavior, role reversal, and action sequences

· Assessment through observation

· Communicative Language Teaching:

· The fundamental purpose: to develop communicative competence by acknowledging the interdependence of language and communication

· Authentic language is used as much as possible to make communication purposeful

· Function is valued over form

· Focus on the speaker’s/writer’s purpose for communicating, rather just the rules of the language

· Students work beyond the sentence level to develop cohesion and coherence in their language production

· Small group work and games provide authentic communication opportunities; allow for immediate feedback and negotiation of meaning

· Students’ ideas and opinions are valued; student choice of communication is vital

· Fluency work is an integral part of every lesson

· Grammar and vocabulary follow function and situational context

· Focus on a variety of linguist forms to accomplish the same goal

· Ability to communicate used as motivation for further language study

· Activities include: authentic written materials and realia, written scrambles, interactive language games, story telling, and role play

· Assessment opportunities for accuracy and fluency; through observation and purposeful writing

· Content-based Instruction/Language Immersion/Sheltered-language Instruction:

· The fundamental purpose: to integrate language learning with other content learning

· Natural content for language instruction is provided by the academic subject matter

· Selection and sequence of language items are driven by subject content

· Motivation is provided by relevance of language use in subject area

· Scaffolding is integral

· Vocabulary learning takes place in context

· Communicative competence is seen as more than just the ability to function socially, but is needed to read, discuss, and write about the content area

[image: image1.png]


[image: image2.png]


[image: image3.png]



